School Four

Programme
The RTLB was asked to observe both teachers’ and students’ questioning skills.  The observer used the revised Blooms taxonomy which included 6 major categories:

(i) Remembering

(ii) Understanding

(iii) Applying

(iv) Analysing

(v) Evaluating

(vi) Creating

A series of observations was conducted in Year 9 classes during the end of Term 1 and beginning of Term 2.  A total of 29 class lessons were observed but data could be collected from 22 class sessions as the other 7 classes were either doing tests, revision or private study.

The main purpose of these observations was to identify the range of questioning skills that were used to develop thinking skills to enhance teaching and student learning.

Observation showed that almost 90% of the questions were asked by the teachers and the remaining 10% were from students.  Student questions were mainly focused on the need for clarification and further explanation of tasks set by their teachers.

The breakdown of the observations is as follows:





Year 9
Year 10

(i)
Remembering:
use of 5 Ws and H for factual answers
50.5%
49.8%

(ii)
Understanding:
telling in own words, expressing, clarifying,
                                        illustrating, explaining, summarising
16.9%
19.8%

(iii)
Applying:
carrying out or using knowledge
13.8%
13.0%

(iv)
Analysing:
distinguishing, selecting and determining points
                                        of view, values, etc.
 9.9%
12.7%

(v)
Evaluating:
forming opinion, checking, detecting, monitoring,
                                        judging, justifying
 5.4%
 3.5%

(vi)
Creating:
design new, generating planning and producing
 3.5% 
 1.2%

Conclusion

The baseline observation data will hopefully help the team to design and implement language workshops to create a school-wide culture of thinking skills for both teachers and students.  The explicit teaching of thinking skills and the ongoing application of the strategies by teachers will support, enhance and create meaningful learning for students.

Key Learnings

· student awareness of questioning raised
· teacher awareness also raised (of question types)
· greater reflection on questions to be asked while planning
· peer support and sharing of ideas (pairing)
Issues

· does a ‘school-wide’ model meet other needs that teachers may have and needs
  to be addressed

· dissemination of data to all teachers (individuals)

· will the oral questioning be extended to include written questioning

Outcomes for students

· students made aware (taught) the different questioning types (including starters)

· students encouraged to identify type of questions being asked by others in class

School Eight

Organisation


Teachers volunteer (15 have participated in Terms 1-3)


There is one coach


The coach meets one-to-one with all coachees


General classroom observation


Feedback session ( action plan put in place ( classroom observations focus on 

                                                                                              aspects of classroom practice

                                                         through                         teacher and coach have identified


Visits to other schools


Observation of other staff


Group PD sessions

                             (

Relationship between coach and coachees remains but takes a different dimension:


One-to-one meetings informally


Asking coach to observe a specific skill


Modelling for other staff at coach’s request

Positives

· enthusiasm of staff in the coaching programme

· positive desire to change

· open-minded about learning

· practice identification of needs by coachees

· creation of professional learning group

· PD sessions run by coachees

· professional dialogue amongst coachees and with coach

Key Learnings

· how effective coaching can be for individual staff and their learning

· do some observations following a particular class to observe staff not keen to be on programme

Issues

· Staff who won’t join programme

· ensuring coach is focused on programme and not distracted by other  ????

Outcomes for students 
· better teaching practices

· improved learning

· positive learning outcomes

· participating in their teacher’s coaching through ‘model’ lessons

· more reflective learning by their teachers

· teachers modelling their passion for learning

School Five

· Individual self-referrals for coaching

· Coaches track junior classes ( teachers are identified for coaching

· Meetings are held to give feedback to all teachers of a class as to what strategies for management/learning work for that particular class 

*                         *                        *

· Individual coaching

· observation and feedback

· planning meetings

· modelling (coaches plan, prepare and teach lesson(s) of the coachee’s class that has been observed previously)

· teacher puts new strategies in place in light of previous coaching sessions

· coach continues to communicate with coachee/support/mentor

A period of time elapses where teacher proceeds unassisted, then classroom visits resume to check progress/ongoing issues

Positives

· Self-reflecting, evaluating – possibly easier when coachee not in ‘the hot seat’
· Self-reflection modelled by coach after the coach has taught a lesson/modelled teaching strategies
· Makes the coach appreciate the difficulties/challenges faced by the coachee – puts each person on the same level ( encourages trust/open communication ( leads to change
· students see the process as co-operative, rather than what looks like an appraisal, assessment process for their benefit
· makes teachers more accountable, makes teachers think about their practice in the classroom and ask themselves if it is still good enough
Issues

· Shifting the few ‘reluctant’ teachers (  changing their attitudes re coaching as being for ‘poor’ teachers only
School 3

4 coaches  -  
17 teachers have had support from the coaches

two Year 10 classes have been tracked to identify teaching strategies that   would engage students in their learning

Positive Outcomes

· co-operative learning workshop, then strategies shared with all staff through PD

· teachers coached have had PD from their coaches in giving feedback/feedforward through the writing of reports

· teachers in small departments have been given time to visit other schools

· the people supported have included:


Year 1 teachers


teachers new to AIMHI schools


H.O.D.


Deans


S.M.T.

· focus has included lesson planning, classroom management, resource preparation, teaching strategies, relationships with students

Issues

· staff changes – from 2002-2003 10 staff have moved on.  Reasons for this include unsuitability for working in an AIMHI school (very limited choice with appointments

· what can we do to attract qualify applicants?
School Seven

Organisation for 2003

· 3 coaches

· timetabled 5 periods each for coaching time

· identified teachers – new to the school

                                    -  new to AIMHI

                                    -  continuing from previous year

                 -   identified by H.O.D.

Focus Intensive

· start with observations of lessons, then meetings/feedback and identifying focus

· continued observations (on one-to-one basis)

· discussions of observations until improvement noted/achieved or by mutual agreement

*    change from 2002 – were working on a whole-staff approach, trying to cover 

      all and now we are working on a more intensive basis

· regular coaches meeting to bounce ideas and discuss issues raised through various observations

Positives

· working with fewer people  means we can see more change

· we can be a mot more focus specific

· data gathering is better and more effective

· because of intensive nature we can see evidence in the class of issues discussed – change can be seen

· positive response to workshops

· developing a greater ‘trust’ between coach and teacher

Key Learnings

*
Change in teachers takes a lot of time – finding the time can often be difficult

· .5 of a teacher is not enough for a big school

· specific identified structure within which to work is needed



     i.e. specific observation sheets can show teacher in feedback sessions to 

            provide evidence of their behaviour as a teacher

· Where as a coach do we fit into the whole appraisal system

            issues around confidentiality – when is it appropriate to share information

            with H.O.D.s – passing on concerns?

School One

Organisation

The college is committed to the development of literacy as part of the strategic plan.  Coaching supports the literacy initiative.  This year the focus has been on Years 9 and 10, in view of developing a literacy focus for Tutor Groups at Years 9 and 10 in 2004.  A critical feature of this has been moving teachers towards best practice.  Some of the people who have been coached will be tutor group teachers of Years 9 and 10 next year.

Structure of coaching support

· followed high literacy needs classes through their core subject lessons to ascertain how teachers were delivering the curriculum to this special group of students

· seen teachers of high literacy needs classes with other classes to gain an understanding of their strengths and weaknesses in a different context

· focused work with two departments to support teachers in delivery of curriculum to develop literacy and to implement/strengthen co-operative learning

· supported staff who have requested coaching to develop their effectiveness in delivery of curriculum/literacy and co-operative learning

· support given to year 1 and 2 teachers and to teachers new to the college and some tutor group teachers

· voluntary in-service opportunities for the whole staff

· teachers and departments are using the coaching system as a practical way forward to develop effective teaching strategies that will enhance the delivery of the curriculum and literacy

· measurable increase in on-task behaviour by students when new strategies are used (including co-operative learning)

· shift by some coached teachers from teacher-directed transfer of knowledge model to a co-operative, interactive, problem-solving model of teaching

Note:  some students have verbalised to other staff an increased level of satisfaction towards the staff member and the subject since these changes in ‘style’ have occurred.  This supports the notion that effective teachers develop good relationships with students

· many staff have attended the voluntary in-service training sessions which have focused on co-operative learning.  As a result of this staff are endeavouring to implement this into teaching and learning.  This has also led to further requests for one-on-one coaching support and more voluntary in-service opportunities

· in 2004 Year 9 and 10 tutor groups will focus on literacy using teachers who have been part of the coaching programme and who can demonstrate an ability to deliver effective teaching and learning programmes

· departmental planning has been influenced by issues which have arisen through coaching.  There is a greater awareness that we have to teach the students at the level at which they can learn

Issues

· some staff are reluctant to be involved and are suspicious of coaching, fearing links to appraisal or competency issues

· resourcing

School Two

Process

Coaching has involved a full staff meeting to explain the principles and process of coaching.  Three coaches were selected by the Director of the school.  Staff volunteered to be coached and some were later directed into coaching.  Coaches aimed to cover at lease four/five teachers each which would cover 15 staff out of the 30 in the school.  Coaching was one-on-one intensive interviews, observations, feedback and feedforwad.  Coaches met with teachers twice a week and observed or modelled at least once a week.

Positives
Intensive coaching has seen a marked shift in teaching practice in two cases in particular – behaviour management, student achievement, etc. has improved beyond recognition. The AIMHI coaching day on co-operative learning was extremely well received.  Due to coaching and the support offered through this programme we will retain two of the staff this year who had thought about leaving the school and teaching.

Challenges

One of the coaches has left to take up a position overseas.  Need to widen the focus of our coaching over the whole staff.  We have found that we have dealt with some teachers in coaching that perhaps need to be ‘handed on’ to senior management and we need to focus on teachers who are new to AIMHI schools and are positive about teaching and wanting to shift their teaching outcomes.

Overall
In 2003 we have so far coached nine staff and have at least three or four yet to cover in the next few weeks.  Intensive coaching and outside coaching professional development has caused huge shifts in staff involved in the programme.  We have a high staff turnover which hinders continuity issues.

School Six






Involving 30 staff:        some teachers are in all three areas, while others are in one or two,  

                                     depending on need

a.  Coaching – individuals
b. Focus coaching groups


modelling best practice

planning


collecting data

methodology – unpacking curric
looking at data

action


action

sharing


reflection

micro-planning ( how to teachg


observation

c. Professional learning group

pedagogy


reflective practice


culture of learning and sharing

Positives/Outcomes

· variety of teachers involved

· level of involvement varies according to need
· impacts on whole staff
· coaching seen as a positive – teachers want to be coached
· teachers reflecting on practice – journals, discussion, sharing
· not tied to appraisal
· groups ( readiness to try new things and reflect
· improved outcomes for students ( assessment
· breaking down barriers, teachers not now seen to work in isolation
· sharing issues, success, resources, expertise
· not just ‘coaches’ coaching
· clearer/improved knowledge of what is happening ??? (can’t read next bit)
· creating a culture of and community of learning


Key Learnings

· important to acknowledge and understand where people are ‘at’

· coaching has different forms.  Form is determined by ‘need’

· frequency and intensity is dete4rmined by coachee/coach/areas working on (need)

· coaching is a journey/process – no instant/prescribed fix

· having data is essential to making change for some teachers

b. Focus groups





c. Professional learning group








Coaching – individuals











